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A National Vision  
The ASCA National Model establishes a vision of excellence for comprehensive school 
counseling that is aligned with high standards and high expectations, focused on success for all 
students and responsive to the emerging needs of students in the 21st century. The Alaska School 
Counseling Framework (ASCF) is grounded in the ASCA model. This section describes primary 
features of the model that informed the ASCF. 

The ASCA National Model: A Framework for School Counseling Programs (2005) is written to 
reflect a comprehensive approach to program foundation, delivery, management and 
accountability. The model provides the mechanism with which school counselors and school 
counseling teams will design, coordinate, implement, manage and evaluate their programs for 
students' success. It provides a framework for the program components, the school counselor's 
role in implementation and the underlying philosophies of leadership, advocacy and systemic 
change. School counselors switch their emphasis from service-centered for some of the students 
to program-centered for every student. It not only answers the question, "What do school 
counselors do?" but requires us to respond to the question, "How are students different as a result 
of what we do?” ASCA's goal in developing the model is to institutionalize the framework for 
and process of developing a school counseling program. 

A school counseling program is comprehensive in scope, preventative in design and 
developmental in nature. School counseling programs are designed to ensure that every student 
receives the program benefits. Historically, many school counselors spent much of their time 
responding to the needs of a small percentage of their students, typically the high achieving or 
high risk. The ASCA National Model: A Framework for School Counseling Programs 
recommends the majority of the school counselor's time be spent in direct service to all students 
so that every student receives maximum benefits from the program ( ASCA National Model, 
2003) 

The ASCA National Model represents what a school counseling program should contain and 
serves as an organizational tool to identify and prioritize the elements of a quality school 
counseling program. It describes the program components and serves as a framework for 
developing and writing a school counseling program. The ASCA National Model guides districts 
and individual schools in designing, developing, implementing and evaluating a comprehensive, 
developmental and systematic school counseling program. 

The ASCA National Model: A Framework for School Counseling Programs keeps the 
development of the total student at the forefront of the education movement and forms the 
needed bridge between counseling and education. 

Research continues to support the effectiveness of the comprehensive model in increasing 
academic achievement, career development, parental satisfaction, school climate, and attendance 
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(Brigman & Campbell, 2003; Sink and Stroh 2003; Lapan, Gysbers & Sun, 1997; Lapan, 
Gysbers & Petroski, 2001). These studies indicate that in schools with more fully implemented 
Comprehensive Developmental Guidance (CDG) programs, students reported earning higher 
grades, having better relationships with teachers, and feeling greater satisfaction with school. 
Students also reported that education is relevant to later life, school is safe, and high school 
students reported that career and college information was accessible. (McGannon, Carey, 
Dimmitt, 2005, p. 9)  Other studies indicate that counseling programs reduce anxiety and 
depression among schoolchildren and is a positive factor in promoting social skills (Whiston & 
Sexton, 1998).  

School counselors are in a unique position to review data in schools and identify the gaps that 
exist in student success. School counselors, using their leadership and advocacy skills, may 
direct their efforts toward ensuring that appropriate resources and programs are in place to offer 
each student equitable access to challenging curriculum and a full range of post-secondary 
opportunities (Framework for K-12 Career Development in Rhode Island Public Schools, 2005). 

Defining Characteristics of a Comprehensive Program  

The table below identifies and describes defining characteristics of a comprehensive school 
counseling program based on the ASCA National Model. 

Characteristic  Definition  

Results-based A	
  results-­‐based	
  program	
  “is	
  designed	
  to	
  guarantee	
  that	
  all	
  students	
  
acquire	
  the	
  competencies	
  to	
  become	
  successful	
  in	
  school	
  and	
  to	
  make	
  
a	
  successful	
  transition	
  from	
  school	
  to	
  higher	
  education,	
  to	
  
employment	
  or	
  to	
  a	
  combination	
  of	
  higher	
  education	
  and	
  work.”	
  
(Johnson	
  &	
  Johnson,	
  2003,	
  p.	
  181) 

Standards-based The	
  standards	
  address	
  program	
  content	
  and	
  the	
  knowledge,	
  attitudes,	
  
and	
  skill	
  competencies	
  that	
  all	
  students	
  will	
  develop	
  as	
  a	
  result	
  of	
  
participating	
  in	
  a	
  school	
  counseling	
  program.	
  (Campbell	
  &	
  Dahir,	
  1997,	
  p.	
  
3) 

Data-driven The	
  National	
  Model	
  is	
  based	
  on	
  the	
  Comprehensive	
  Developmental	
  
Guidance	
  program	
  model,	
  with	
  an	
  increased	
  focus	
  on	
  both	
  
accountability	
  and	
  the	
  use	
  of	
  data	
  to	
  make	
  decisions	
  and	
  to	
  increase	
  
student	
  achievement	
  …With	
  the	
  advent	
  of	
  NCLB	
  (2001),	
  school	
  
counselors	
  have	
  to	
  work	
  much	
  harder	
  to	
  show	
  that	
  the	
  work	
  they	
  are	
  
doing	
  is	
  helping	
  school	
  systems	
  to	
  meet	
  the	
  mandates	
  established	
  by	
  
this	
  legislation.	
  School	
  counselors	
  are	
  now	
  responsible	
  for	
  
demonstrating	
  their	
  accountability	
  just	
  as	
  teachers	
  and	
  
administrators	
  are.	
  (McGannon,	
  Carey	
  &	
  Dimmitt,	
  2005,	
  pp.	
  5,	
  9)	
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Characteristic  Definition  

Developmental Provides developmentally appropriate instruction and services in three 
domains: academic, career, and personal/social. “They are developmental in 
that guidance activities are conducted on a regular, planned, and systematic 
basis to assist students to achieve competencies. Although immediate and 
crisis needs of students are to be met, a major focus of a developmental 
program is to provide all students with experiences to help them grow and 
develop.” (Gysbers & Henderson, 2000, p. 26)	
  

Comprehensive Guidance programs are comprehensive in that a full range of activities and 
services, such as assessment, information, consultation, counseling, referral, 
placement, follow-up, and follow-through, are provided. (Gysbers & 
Henderson, 2000. p. 26) 

School Counseling 
Program 

An integrated system of counseling activities and services that are 
systematically provided to students.  
School counseling is a program with characteristics similar to other programs 
in education: “student competencies; activities and processes to assist students 
in achieving these competencies; professionally certified personnel; materials 
and resources; and program, personnel, and results evaluation.” (Gysbers & 
Henderson, 2000, p. 26) 

[Source: Rhode Island Framework for Comprehensive K-12 School Counseling Programs, 2005, p. 2] 

Four Essential Components  
The ASCA model is divided into four components, with critical sub-components to be 
implemented as part of comprehensive school counseling programs. The graphic below displays 
the components and sub-components, along with emphasizing four characteristics of the 21st 
century school counselor: a) advocacy, b) leadership, c) collaboration and d) systemic change 
(ASCA, 2005).  The ASCA National Model is a primary source document for the K-12 school 
counseling profession. 

. 
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Using Standards to Improve Student Success  
Education in Alaska’s public schools, with proficiency-based high school diploma system, is 
structured around standards that represent content knowledge and applied learning skills. These 
standards are defined clearly in grade level expectations (GLEs) for reading, writing, 
mathematics, and science. Other content areas have national and state standards, including 
Employability Standards for Alaskan students. Standards guide curriculum, instruction and 
assessment. Standards for a comprehensive school counseling program do the same.  

!"#$%&'()*&+$,'&*-&.-/$0).$,1"))+$2)3*/#+(*4$5.)4.&6/$(ASCA, 1997) established goals, 
competencies, expectations, experiences and support systems for all students. The standards 
focus on what all students, from pre-kindergarten through grade twelve, should know, 
understand, and be able to do to enhance their individual development. They clarify the 
relationship of school counseling to the educational system, and address the contributions of 
school counseling to student success.  

The National Standards provide a framework for developing the content and writing of a school 
counseling program and are the foundation for the 7,27$%&'()*&+$8)-#+$(2003). The nine 
National Standards, three in each area of academic, career and personal/social development, are 
considered to be the essential foundation for the content for school counseling programs 
(Campbell & Dahir, 1997).  

Student competencies define the knowledge, attitudes, and skills students should obtain and 
demonstrate in academic, career, and personal/social success as a result of participating in a 
standards-based school counseling program. Since the purpose of the counseling program is to 
help students succeed in school and in life, it is important for school counselors to identify 
student competencies that support the goals of school improvement. Some school districts select 
specific student competencies from the ASCA national standards and competencies and align 
these with the district’s mission for education and with the academic learning standards. 
Competencies can also be developed from needs assessments, advisory committee discussions, 
school improvement team goals, teacher observations, and relevant school data, all of which are 
sources of information to decide what students need to know and be able to do (Framework for K-12 
Career Development in Rhode Island Public Schools, 2005). 

The school counseling program centers on the positive attributes of children and assists in 
developing their strengths. The identified competencies are organized developmentally and 
sequentially by school level and/or grade level and serve as a sequence of strategies and 
activities that help students to be successful in their daily lives. As with the other components of 
the school counseling program, student progress towards achieving the identified competencies 
is measured and evaluated annually.  
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The	
  chart	
  below	
  displays	
  the	
  ASCA	
  student	
  standards.	
  See	
  Appendix	
  A	
  in	
  this	
  document	
  
for	
  a	
  more	
  detailed	
  list	
  that	
  includes	
  competencies	
  and	
  indicators.	
  In	
  addition,	
  see	
  the	
  
“What	
  Does	
  It	
  Mean	
  to	
  be	
  Standards-­‐Based”	
  exercise	
  in	
  the	
  Implementation	
  Tools	
  
(companion	
  volume	
  to	
  the	
  framework).	
  ASCA	
  standards	
  are	
  aligned	
  with	
  the	
  National	
  
Career	
  Development	
  Guidelines	
  and	
  the	
  Alaska	
  Employability	
  Standards.	
  

Domai n 
 

ASCA National Standards (Student Outcomes)  

A	
   Students	
  will	
  acquire	
  the	
  attitudes,	
  knowledge,	
  and	
  skills	
  contributing	
  to	
  
effective	
  learning	
  in	
  school	
  and	
  across	
  the	
  lifespan.	
  	
  

B	
   Students	
  will	
  complete	
  school	
  with	
  the	
  academic	
  preparation	
  essential	
  to	
  
choose	
  from	
  a	
  wide	
  range	
  of	
  substantial	
  post-­‐secondary	
  options,	
  including	
  
college.	
  	
  

Academic 

C	
   Students	
  will	
  understand	
  the	
  relationship	
  of	
  academics	
  to	
  the	
  world	
  of	
  
work	
  and	
  to	
  life	
  at	
  home	
  and	
  in	
  the	
  community.	
  	
  

A	
   Students	
  will	
  acquire	
  the	
  skills	
  to	
  investigate	
  the	
  world	
  of	
  work	
  in	
  relation	
  
to	
  knowledge	
  of	
  self	
  and	
  to	
  make	
  informed	
  career	
  decisions.	
  	
  

B	
   Students	
  will	
  employ	
  strategies	
  to	
  achieve	
  future	
  career	
  goals	
  with	
  success	
  
and	
  satisfaction.	
  	
  

Career 

C	
   Students	
  will	
  understand	
  the	
  relationship	
  between	
  personal	
  qualities,	
  
education,	
  training,	
  and	
  the	
  world	
  of	
  work.	
  	
  

A	
   Students	
  will	
  acquire	
  the	
  knowledge,	
  attitudes,	
  and	
  interpersonal	
  skills	
  to	
  
help	
  them	
  understand	
  and	
  respect	
  self	
  and	
  others.	
  	
  

B	
   Students	
  will	
  make	
  decisions,	
  set	
  goals,	
  and	
  take	
  necessary	
  action	
  to	
  
achieve	
  goals.	
  	
  

Personal/ 
Social 

C	
   Students	
  will	
  understand	
  safety	
  and	
  survival	
  skills.	
  

New Skills Needed for New School Counseling Programs  

A new vision and a wider range of skills are necessary for today’s school counselors that will 
enable them to develop and implement a comprehensive and standards-based counseling 
program which is proactive and designed to reach every student. Counselors are leaders who 
have ready, personal connections with students, teachers, and parents. They need to advocate for 
students who may not have access to certain opportunities; they must collaborate and team with 
others to plan for students' success. They also need to collect data to show student results and be 
more accountable for what they do.  
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Most of all, counselors must use their leadership and advocacy skills to change the system so 
that all students “have access to a rigorous curriculum which maximizes post-secondary options” 
(ASCA, 2003, p. 15). In doing so, Alaska school counselors will clearly connect their work to 
the mission of schools and contribute to student achievement and success.  

In addition to accepting their role in implementing this vision, it is important for school 
counselors to embrace and develop this wider range of skills.  

Counselors will always use their counseling, consultation, and coordination skills. 
However, as counselor training and professional development increasingly 
incorporate leadership, advocacy, collaboration and teaming, and use of data, a 
more effective role for school counselors will emerge. By focusing on student 
achievement, school counselors will become vital educators in the school setting 
(House & Martin, 1998).  

Among the skills that characterize a transformed school counselor, the following are considered 
essential:  

Skill  Description !

Counseling Traditionally, school counselors spend much of their time on individual counseling 
and in crisis intervention, prevention, or responsive services. By incorporating 
group counseling, counselors can impact more students that in a one-on-one model. 
The combination of individual and group counseling will increase the total number 
of student-counselor interactions and help ensure that no child is left behind. 

Consultation School counselors acting as consultants can help parents, teachers, and students 
work together effectively. They can seek solutions to improve the educational 
experience for all students. 

Coordination of 
Services 

School counselors coordinate resources and services for students and families 
through community outreach.  School counselors collaborate with agencies to 
provide a variety of services and opportunities to students and their families.  

Leadership School counselors are invested in making schools a welcoming learning 
community where all students can achieve academic, career, and personal/social 
success. They initiate collaboration around the school counseling program and 
orchestrate its implementation as an infrastructure for personalization. 

Advocacy School counselors are advocates for the students they serve. All students need 
advocates, especially those who do not have the skills to self-advocate and who are 
at risk of dropping out of school. School counselors work diligently for systemic 
change to eliminate practices that inhibit or stratify student opportunity. 

Teaming and 
Collaboration 

School counselors use their collaboration and group process skills to work with all 
school community members. Counselors collaborate most closely with teachers to 
deliver the counseling curriculum. In addition, they use meetings and professional 
development opportunities to promote the counseling programs to members of the 
educational community and develop collaborative projects. 
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Skill  Description !

Use of Data School counseling programs are data-driven. Data provides an accountable method 
to determine the impact of implementing a school counseling program on student 
success and the health of the school community. In this climate of accountability, 
connecting the work of school counselors to school improvement data is the most 
powerful indicator of the success of the school counseling program 

Use of 
Technology 

School counselors need to be technologically literate and proficient in using the 
internet, communicating electronically, and processing data electronically to better 
assess student process and program quality. 

A Cooperative Effort for Student Success  

School counselors collaborate with many stakeholders to ensure a quality school counseling 
program. Through this coordinated effort, school counseling programs become an integral part of 
the total school mission. (ASCA p. 15) 

 

Key Groups  Responsibilities in a Comprehensive Program  

School 
Counselors 

Counselors provide proactive leadership to ensure that every student can succeed. 
They manage the comprehensive program and coordinate strategies and activities 
with others (teachers, support staff, parents, community agencies, business 
representatives) to meet the stated goals, standards, and competencies. 

Teachers Teachers are partners with school counselors. They develop and infuse guidance 
activities that are integral to good learning rather that extraneous, disconnected, or 
added material into the instructional program. Teachers can team or co-teach with 
counselors in the classroom, or serve as advisors or mentors to students. 

Students Students participate actively and assume responsibility for meeting the counseling 
standards and competencies. They can identify the skills, knowledge, and attitudes 
that they have gained in structured counseling sessions, students and their families, 
working individually with counselors, develop learning plans for school and 
transition plans for post-secondary options. 

Student 
Support 
Services 

Student support service personnel collaborate and team with the school counselors 
to ensure that school psychologists, school social workers, school nurses, 
paraprofessionals, and other support personnel are actively involved in supporting 
each student’s academic, career, and personal/social developments. They assist 
students and families with in-school services and/or referrals to outside agencies. 

Administrators Administrators provide leadership in developing a comprehensive school 
counseling program and in ongoing program improvement. They provide 
continuous support emphasize the importance of the program to others and 
promote cooperation among counselors, faculty, staff and the entire school 
community. Additionally, they provide facilities, resources, and allow time for 
facilitating the program process. 
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Key Groups  Responsibilities in a Comprehensive Program  

Parents Parents work cooperatively with school personnel in delivering the program by 
first supporting their own children in academic, career, and personal/social 
development. They serve on committees and provide linkages to the community by 
communicating program goals to others. 

Business/ 
Community 

Representatives 

Representatives from business, industry, and others in the community serve on 
committees, talk with classes, act as mentors, provide financial support, and 
generally serve as partners in the education of youth. Connections established are 
vital in developing work-based learning opportunities. 

 

 

Benefits of a Comprehensive  School  Counseling Program  
Comprehensive developmental school counseling programs positively match students, parents, 
teachers, administrators, boards and departments of education, school counselors, counselor 
educators, postsecondary institutions, student services, personnel, business and industry, and the 
community. The benefits to each of these groups include the following: 

Benefits For  Benefits  

Students − Prepares students for the challenges of the 21st century through academic, career, and 
personal/social development. 

− Relates educational program to future success. 
− Facilitates career exploration and development. 
− Develops decision-making and problem-solving skills. 
− Assists in acquiring knowledge of self and others. 
− Enhances personal development.  
− Assists in developing effective interpersonal relationship skills. 
− Broadens knowledge of our changing world.  
− Provides advocacy for students.  
− Encourages facilitative, cooperative peer interactions.  
− Fosters resiliency factors for students.  
− Assures equitable access to educational opportunities. 

Parents − Prepares children for the challenges of the 21st century through academic, career, and 
personal/social development. 

− Provides support for parents in advocating for their child’s academic, career, and 
personal/social development.  

− Develops a system for their child’s long-range planning and learning.  
− Increases opportunities for parent/school interaction.  
− Enables parents to access school and community resources. 

Teachers − Provides an interdisciplinary team effort to address student needs and educational goals. 
− Provides skill development for teachers in classroom management, teaching 

effectiveness, and effective education. 
− Provides consultation to assist teachers in their guidance role. 
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Benefits For  Benefits  

Administrators − Integrates school counseling with the academic mission of the school. 
− Provides a program structure with specific content.  
− Assists administration to use school counselors to enhance learning and development for 

all students. 
− Provides a means of evaluating school counseling programs. 

Boards and 
Departments of 

Education 

− Provides rationale for implementing a comprehensive developmental counseling 
program in the school system. 

− Supports appropriate credentialing and staffing. 
− Provides a basis for determining funding allocations for school counseling programs. 
− Furnishes program information to the community.  
− Gives ongoing information about student competencies and Standards for Excellence 

attained through school counseling program efforts. 
School 

Counselors 
− Provides a clearly defined role and function. 
− Eliminates non-counseling functions. 
− Provides direct service to all students. 
− Provides a tool for program management and accountability.  
− Enhances the role of the school counselor as a student advocate. 
− Ensures involvement in the academic mission of the school. 

Counselor 
Educators 

− Enhances collaboration between counselor education programs and public 
schools. 

− Provides exemplary supervision sites for school counseling internships.  
− Increases opportunities for collaborative research on school counseling 

 program effectiveness. 
Postsecondary 

Institutions 
− Enhances articulation and transition of students to postsecondary institutions. 
− Prepares students for advanced educational opportunities.  
− Motivates students to seek a wide range of substantial postsecondary options. 

Student Services 
Personnel 

− Provides school psychologists, social workers, and other professional student 
− services personnel with a clearly defined role of the school counselor. 
− Clarifies areas of overlapping responsibilities.  
− Fosters a positive team approach, which enhances cooperative working relationships. 

Business and 
Industry 

− Increases opportunities for business and industry to participate actively in the 
 total school program. 

− Provides increased opportunity for collaboration among counselors, business, industry, 
and communities.  

− Provides a potential workforce with decision-making skills, pre-employment 
skills, and increased worker maturity. 

Community − Provides an increased opportunity for collaboration and participation of 
community members with the school program. 

− Creates community awareness and visibility of the school counseling program. 
− Connects the community to the needs of the school and the school to the needs of the 

community.  
− Enhances economic development through quality preparation of students for the world 

of work. 

(Adapted from the National Standards for School Counseling Programs, Chari A. Campbell, Ph.D., Carol A. Dahir, 
Ed.D., The American School Counselor Association, 1997.) 
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A Vision Worth Implementing  
The vision articulated by the ASCA National Model provides a strong foundation for counseling 
programs in Alaska schools. It is a vision worth implementing. The next section describes a 
comprehensive school counseling program and how it might be implemented. 
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